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Abstract

In this study it was aimed to determine the parents’ opinions on the required
qualifications for students’ happiness in school. This study was designed as a
qualitative research design. Study group consists 20 parents. A semi-structured
grid form was used as a data collection tool. The main-themes for school
qualifications were physical equipment, learning environment, school
environment, teacher qualifications, communication and collaboration, learning
activities, social activities, school management, and education policy. The
participants’ views focused on hygienic school environment, fair assessment, job
enthusiasm of teachers, and the appealing school. In addition, school-parent
cooperation should be increased, learning activities should be compatible with
talent, and social activities should be sufficient for school happiness. School
administrators should have leadership skills and school education should be
continued based on democracy and laicism.
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Oz

Bu arastirmada veli goriislerine gore ¢ocuklarin mutlulugu igin gerekli okulun
niteliklerinin  belirlenmesi  amaglanmigtir.  Arastirma  nitel arastirma
desenindedir. Calisma grubu 20 veliden olusmaktadir. Veri toplama araci olarak
yar1 yapilandirilmig grid formu kullanilmigtir. Okul niteliklerine iligkin ana
temalar fiziksel donanim, 6grenme ortami, okul ortami, 6gretmen nitelikleri,
iletisim ve igbirligi, 6grenme etkinlikleri, sosyal etkinlikler, okul yonetimi ve
egitim politikas1 seklindedir. Katilimcilar, 6grencilerin mutlulugu i¢in okulun
hijyenik, degerlendirmenin adil, 6gretmenlerin meslegine diiskiin ve okulun bir
cazibe merkezi olmasi gerektigi seklinde goriis belirtmektedir. Okul-veli igbirligi
artirtlmali, 6grenme etkinlikleri 6grencilerin yetenekleriyle uyumlu olmali ve
yeterli sosyal etkinliklere yer verilmelidir. Okul midirleri liderlik becerilerine
sahip olmali ve egitim demokrasi ve laiklik temelinde siirdiiriilmelidir.

Anahtar sozciikler: Mutluluk, okul mutlulugu, veli, 6grenci, nitelik
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Introduction

In recent years, the school success is largely assessed based on the academic
success of the students. This leads the attention of the school administrators,
teachers and parents, especially the top managers, focus on to increase the
academic success of the students. On the one hand, academic success-oriented
education enhances competition among the schools, on the other hand,
elimination based selection and placement system increases the students’ stress
level. Today, it is a necessity more than ever that the schools should be
restructured with a sense that keeps the happiness of students at the forefront
and should include the educational activities encourages the students’
development as a whole.

Happiness can be defined as the feelings of an individual such as joy,
gladness, hope, physical and spiritual well-being (Koknel, 1992). Happiness is
defined by researchers in different ways. Huebner (1991) defines the happiness
as the life satisfaction; Seligman, Parks and Steen (2004), life satisfaction and
the meaning attached to life; Lyubomirsky, Sheldo and Schkade (2005), positive
feelings about life. According to Veenhoven (2008), happiness is the evaluation
of life as a whole. Seligman (2011) defines happiness as a multidimensional
structure that includes meaning of life, positive feelings, responsibility, positive
relationships and success. Evidence revealed that happiness was highly
functional for the success of individuals (Boehm and Lyubomirsky, 2008;
Lyubomirsky and King, 2005; Pan and Zhou, 2013; Schnittker, 2008). Well-
attended survey data show that job enthusiasm and sincere relationships in
organizations increase the individual’s happiness level but low job enthusiasm
and lack of sincere relationships decrease the happiness level of individual,
even though he/she has high education level, high income and high political
participation level (Oishi, Diener and Lucas, 2007).

School happiness is expressed as the emotional well-being, which is result of
harmony between the school’s expectation and personal needs of student
depending on certain environmental factors (Engels, Aelterman, Petegem and
Schepens, 2004). It is clear that a happy school environment is very important
in terms of bring out the students’ talents and effective learning (Talebzadeh
and Samkan, 2011). Similarly, Bird and Markle (2012) argue that happy school
environment not only contributes to student’s academic success but also
improve the other areas of life, such as healthy communication, lifelong success,
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and self-fulfilment. Aydin (2016) gives priority to the view that children should
educate with great care, teaching them to love life, nature and all living things.

In a study UNESCO-led in Asia-Pacific countries, 22 different qualifications
were set for school happiness (Salmon, 2016). These qualifications are
associated with the people, process and space. The sub-themes in ‘people’ main
theme are (1) friendship and relationship in the school community, (2) positive
teacher attitudes and attributes, (3) respect for diversity and differences, (4)
positive and collaborative values and practices, (5) teacher working conditions
and well-being (6) teacher skills and competencies. The sub-themes in ‘process’
main theme are (1) reasonable and fair workload, (2) teamwork and
collaborative spirit, (3) fun and engaging teaching and learning approaches, (4)
learner freedom in creativity and engagement, (5) sense of achievement and
accomplishment, (6) extracurricular activities and school events, (7) learning as
a team between students and teachers, (8) useful, relevant and engaging
learning content, and (9) mental well-being and stress management. The sub-
themes in ‘places’ main theme are (1) warm and friendly learning environment,
(2) secure environment free from bullying, (3) open and green learning and
playing places, (4) school vision and leadership, (5) positive discipline, (6) good
health sanitation and nutrition, and (7) democratic school management.

In Turkey, a line of the researchers have focused on the physical equipment
of the schools. In these studies, it was asserted that the physical equipment
should be planned in a way to support suitable activities for students’
engagements and should improve their creativity. In a study conducted by Aksu,
Demirel and Bektag (2011) it is regarded as indispensable that the schools
should have suitable places for artistic and social activities in order to make
students feel good. According to Ozbayraktar (2005) teachers and school
administrators should give priority to transform the classes into a flexible spaces
for enable different activities. Besides, Giir and Kobak-Demir (2016) suggest
that the game-based mathematical laboratories should be established in school
in order to ensure funny learning. Similarly, Kubang¢ (2014) suggests that the
physical equipment of the class should be suitable for multidisciplinary learning
in terms of students’ school happiness.

In recent years, there has been an increasing number of national and
international studies on the students’ learning level in a happy school
environment. The studies conducted by Aypay and Eryilmaz (2011), Demiriz
and Ulutas (2016), Ozdemir and Koruklu (2011), Telef (2014), Uniivar,
Calisandemir, Tagay and Amini (2015) can be given as the examples of national
studies. In these studies it is generally focused on students’ subjective well-being
at school and affecting factors of the students’ school happiness. The studies
conducted by Chaplin (2009), Holder and Klassen (2010), Loépez-Pérez,
Séanchez and Gummerum (2015), Mahon and Yarcheski (2002), Park and
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Peterson (2006), Uusitalo-Malmivaara and Lehto (2013), Uusitalo-Malmivaara
(2012), Weaver and Habibov (2010) can be given as the examples of
international studies. Similarly, in these studies it is focused on the relationships
among subjective well-being, happiness and success. However, the number of
studies on qualifications for school happiness is limited. This study, therefore
tries to make clear the qualifications for school happiness depending on
parents’ opinions. For this purpose the following questions were sought:

1. What are the opinions of parents on the school qualifications for students’
happiness?
2. What is the priority level of the parents’ opinions?

Method
Research Design

This research was conducted based on the case study model. Case study
model is one of the qualitative research methods. The qualitative research
method is used to obtain the information in-depth and comprehensively on a
topic (Denzin and Lincoln, 2005; Marshall and Rossman, 2006; Patton, 2014;
Singh, 2007). The key philosophical assumption upon all types of qualitative
research, the reality is constructed by individuals via interaction with their
social environments (Merriam, 1998, p. 6). Case is a specific, complex,
functioning thing, more specifically an integrated system which has boundaries
and working parts and purposive in social sciences and human services (Stake,
1995, p. 2). The case study model allows to investigate and reveal the holistic
and meaningful features of real life events. The case study also ensures
researchers to examine the data closely in a particular context (Fidel, 1984; Yin,
2003; Zainal, 2007). ‘A qualified school’ promoting students’ happiness was
assumed as a ‘case’ and so this study was designed as a case study.

Study Group

The study group was 20 parents who have children attending to the primary,
secondary, and high schools in Ordu city centre in 2016-2017 academic year.
The maximum variable sampling method was used to determine the study
group. In this process, firstly it was identified key dimensions of variations for a
maximum variation sample and then the participants having various
demographic qualifications from each other as much as possible were
ascertained. Maximum variation sampling can be utilized to construct a holistic
understanding of the phenomenon by synthesizing studies that differ in their
study designs on several dimensions (Suri, 2011). For small samples a great deal
of heterogeneity can be a problem because individuals perceive the cases so
different from each other. The maximum variation sampling strategy turns that
apparent weakness into a strength by applying the following logic: any common
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patterns that emerge from great variation are the particular interest and value
in capturing the core experiences as central, shared aspects or impacts of a
program (Patton, 1990, p.172). Therefore, school happiness was examined by
applying the views of participants having different demographic qualifications
as possible. In this study, nine participants were female and 11 were male. The
average age was 41.3. One participant has primary school degree, one high
school degree, one pre-bachelor degree, 12 bachelor degree and five master
degree. Four participants were teachers, three nurses, three lecturers, two
security officers, one doctor, one employee, one accountant, one biologist, one
bank officer and one a qualified instructor. The children of participants: seven
were attending to primary school, seven middle school, and six high school.

Procedure

This research was conducted in four stages: (1) definition of the problem (2)
preparation of data collection tool (3) data collection, and (4) data analysis and
interpretation (Mayring, 2011; Yildirim and Simgek, 2013). Details of these
stages are presented below:

(i) Definition of the problem: In this stage, the concepts related to problem
were defined. A conceptual framework was established to define and classify
the opinions of parents on school qualifications.

(ii) Preparation of data collection tool: A semi-structured grid form was used
as the data collection tool in the study, and it was prepared by the researchers
based on national and international literature. The grid form is a cognitive
mapping technique that attempts to describe how people think about a
phenomenon in their world (Fransella, Bell and Bannister, 2004; Tan and
Hunter, 2002). Moreover, it can be used to reveal the qualifications of schools
in which the students are happy. The semi-structured grid form used in this
study includes two parts. The first part includes five questions determining the
demographic variables of parents’ such as gender, age, educational status,
occupation, and their children’s school type. The second part includes two
sections. In the first section the participants should write ten qualifications they
think as the necessity for students’ happiness in school. In second section, the
participants should order these qualifications according to the priority levels
from 1 to 10. In Figure 1, the semi-structured grid form used in study as data
collection tool is shown.

(iii) Data collection: Before the data collection, the participants were
informed how they will fill the grid form. It was asked from participants write
ten qualifications which make happy his/her child in school in Part 1. Then, it
was asked them to specify the priority order of each qualifications among ‘1’ to
‘10’ in Part II. Each interview lasted about in 25-30 minutes. Data were
collected January 15 - April 25 in 2017.
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Section I Section II
Row |The School Qualifications for Students’ Priority Level

Happiness 112134 [5]6[]7]8]9]10

1
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10

1. Write ten qualifications in the 1* section that you perceive as a necessity for the school happiness.
2. In the 2" section, please specify a priority order for each qualification among 1-10 by using (x).

Figure 1. The semi-structured grid form

(iv) Data analysis and interpretation: Data were analysed by using content
analysis technique. Content analysis technique includes four stages,
respectively: (1) creation a thematic frame for analysis, (2) procession of data
according to the thematic framework, (3) identification of the data, and (4)
data analysis and interpretation (Creswell, 2014; Yildirim and Simsek, 2013).
The semi-structured grid forms were separated considering students’ school
type before analysis and coded as P1, P2, P3, P4 ... P20 respectively. All
opinions were shown on the table, and the opinions written in same words were
evaluated in the same category. Each participant specified ten qualifications for
school happiness and totally 200 qualifications were produced.

Validity and Reliability

To ensure the internal validity of this study: (i) while presenting findings we
interpreted the data considering the situation which they are associated (ii) we
supported the internal consistency of sub-theme groups considering internal
homogeneity and external heterogeneity measures. Besides, (i) we determined
the sub-themes based on the theoretical structure, and (ii) we presented all
findings after the data analysis, without comment to ensure internal reliability
(Creswell, 2015, p. 250-254). Additionally, we applied to expert opinion in order
to verify whether the opinions represent sub-themes given under nine different
main themes. We gave the lists containing parents’ opinions and sub-themes to
a faculty member in educational sciences. We asked from the expert that he
should compare the parent opinions with the sub-themes in lists. Then we
compared the expert’s matches with our matches. We applied the formula
‘Reliability= Consensus / (Consensus + Dissidence) X 100’ to determine the
reliability of the coding (Miles and Huberman, 1994, p. 64). We calculated the
agreement between the two coders as 188 / (188 +12) x 100 = .94. In method
section, we gave the research model, study group, data collection tool and data

196



School Happiness

analysis processes in detail to ensure the external validity of study. Besides, we
specified procedure with details in related sections to ensure the external
reliability of study: (i) the procedures include data collection, data analysis,
consolidation and presentation of results, and (ii) researched topic and the
method.

Findings
The Opinions Related to the School Qualifications for Students’ Happiness

Based on the content analysis nine main theme were determined regarding
200 qualifications. The main themes and the sub-themes are shown in Table 1.

Table 1

The School Qualifications for Students’ Happiness (n=20)

(1) Physical Equipment (N=13, f=42)

Hygienic school [f=13] o Suitable sinks for children [f=1]
Sufficient equipment [f=5] Enough playgrounds [f=1]
Healthy eating environment [f=35] Well-equipped classrooms [f=1]
Sufficient infrastructure [f=5] Storage cabinets [f=1]
Non-crowded classes [f=3] Aesthetic school building [f=1]
Accessibility [f=3] Sports and gym saloon [f=1]
Technological equipment [f=2]

(2) Learning Environment (N=16, f=30)
Fair assessment [f=7]
Student-centeredness [f=4]

Co-operative learning [f=3]

Respect for differences [f=2]
Learning by experience [f=2]
Learning without test anxiety [f=2]
Respect for human rights [f=1]
Encouragement to learning [f=1]

(3) School Environment (N=10, f=24)
Appealing school [f=5]

A safe school environment [f=4]

A school imposing value [f=4]
Adequate guidance [f=3]

Supportive school environment [f=2]
(4) Teacher Qualifications (N=11, f=22)
Job enthusiasm [f=5]

Close interest to pupils [f=4]
Dignifying to students [f=3]
Well-equipped teachers [f=2]
Pedagogically sufficiency [f=2]
Teachers who teach learning [f=1]

(5) Communication and Collaboration (N=8, f=20)

School-parent cooperation [f=6] Effective communication [f=2]
Freedom of expression [f=4] Cooperation in school [f=1]
Open communication [f=3] Non-degrader teachers [f=1]
Trust-based communication [f=2] Respect-based communication [f=1]

Scientific learning environment [f=1]
Disciplined environment [f=1]
Non-competition [f=1]

Learning without fear of grade [f=1]
Interest to learning [f=1]

Learning based-on social skills [f=1]
Skill-based training [f=1]
Problem-based learning [f=1]

Solidarity in school [f=2]

Sense of all students are valued [f=1]
Promoting self-confidence [f=1]
Non-bullying school [f=1]

Teachers are happy [f=1]

Openness to innovation [f=1]
Time management skills [f=1]
Teachers support students [f=1]
Communication skills [f=1]

Fair and consistent teachers [f=1]

L]
L]
L]
L]
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Table 1’ continued. ..

(6) Learning Activities (N=9, f=17)

Compatible with talent [f=5]
Enjoyable learning activities [f=3]
Compatible with development [f=3]
Activities without memorization [f=1]
Activities make students happy [f=1]

Encourage aesthetic feelings [f=1]
Assignments support learning [f=1]
Enhance students’ imagination [f=1]
Encourage to research [f=1]

(7) Social Activities (N=6, f=17)

Sufficient social activities [f=10]
Sports activities [f=3]
Reading activities [f=1]

Nature activities [f=1]
Art activities [f=1]
Environmental trips [f=1]

(8) School Management (N=12, f=15)

Leadership [f=2]

Openness to change [f=2]
Appreciation of teaching staff [f=2]
Data-driven management [f=1]
Qualified administrators [f=1]
Encourage to success [f=1]

Be sensitive students’ problem [f=1]
Not being oppressive [f=1]
Prioritising education [f=1]
Well-adjusted with staff [f=1]
Encourage to improvement [f=1]
Fairy management [f=1]

(9) Education Policy (N=9, f=13)

Democratic and laic education [f=4]
Talent education [f=2]

Prioritising the ‘quality’ [f=1]
Prioritising the ‘good person’ [f=1]
Non-elimination based system [f=1]

Less lesson hours [f=1]
Long-term education policy [f=1]
Equality of chance [f=1]

No extra course and study [f=1]

In Table 1, nine main themes are seen related to the school qualifications

for students’ happiness. These themes are physical equipment [n=13, f=42],

learning environment [n=16, f=30], school environment [n=10, f=24], teacher
qualifications [n=11, f=22], communication and collaboration [n=8§, {=20],

and percentages related to main themes are shown in Table 2.

Table 2

The Frequencies and Percentages Related to the Main Themes (n=20)

learning activities [n=9, f=17], social activities [n=6, f=17], (8) school
management [n=12, f=15], and education policy [n=9, f=13]. The frequencies

No  Main Themes n f %
1 Physical equipment 13 42 21.0
2 Learning environment 16 30 15.0
3 School environment 10 24 12.0
4 Teacher qualifications 11 22 11.0
5 Communication and collaboration 8 20 10.0
6 Learning activities 9 17 8.5
7 Social activities 6 17 8.5
8 School management 12 15 7.5
9 Education policy 9 13 6.5

Total 94 200 100
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In Table 2, the frequencies and percentages are seen. The main themes rank
as the follows: physical equipment [n=13, f=42, 21%], learning environment
[n=16, f=34, 15%], school environment [n=10, =24, 12%], teacher
qualification [n=11, =22, 11%], communication and collaboration [n=8, f=20,
10%], learning activities [n=9, =17, 8.5%], social activities [n=6, f=17, 8.5%],
school management [n=12, =15, 7.5%], and education policy [n=9, =13,
6.5%].

The Priority Levels of the Parents’ Opinions

The priority levels of parents’ opinions were obtained according to their
preferences. The weighed priority (WP) levels were obtained by multiplying the
priority scores with the numbers descending from 10 to 1. The weighed priority
levels of the participants’ opinions are given in Table 3.

Table 3

The Weighed Priority Levels of Parents’ Opinions (n=20)
(1) Physical Equipment (n=13, f=42, WP=192)

eHygienic school [WP=59] eStorage cabinets [WP=5]

eHealthy eating environment [WP=30] eWell-equipped classrooms [WP=4]
o Sufficient equipment [WP=27] o Accessibility [WP=4]

o Sufficient infrastructure [WP=20] eTechnological equipment [WP=3]
o Non-crowded classrooms [WP=18] o Aesthetic school building [WP=2]
e Suitable sinks for children [WP=10] eSports and gym saloon [WP=1]

eEnough playgrounds [WP=9]
(2) Learning Environment (n=16, =30, WP=157)

o Fair assessment [WP=36] * Respect for differences [WP=6]

o Student-centeredness [WP=21] o Disciplined environment [WP=5]

o Co-operative learning [WP=18] ® Problem based learning [WP=5]

o Learning without test anxiety [WP=13] * Encourage to learning [WP=4]

o Interest to learning [WP=10] * Respect for human rights [WP=4]

o Non-competition [WP=10]  Scientific learning environment [WP=4]
o Learning based on social skills [WP=8§] o Learning without fear of grade [WP=3]
o Learning by experience [WP=7] o Skill-based training [WP=3]

(3) School Environment (n=10, =24, WP=152)

e Appealing school [WP=35] eSense of all students are valued [WP=10]
¢ A safe school environment [WP=29] eTeachers are happy [WP=9]

¢ A school imposing value [WP=18] eSupportive school environment [WP=§]
e Adequate guidance [WP=18] eNon-bullying school [WP=6]

e Solidarity in school [WP=16] e Promoting self-confidence [WP=3]

(4) Teacher Qualifications (n=11, f=22, WP=129)

eJob enthusiasm [WP=32] eTeaching to learn [WP=10]
eDignifying to students [WP=17] e Communication skills [WP=7]
¢Close interest to pupils [WP=16] eFair and consistent teachers [WP=5]
eWell-equipped teachers [WP=15] eTime management skillsfWP=1]
ePedagogically sufficiency [WP=15] eTeachers support students [WP=1]

eOpenness to innovation [WP=10]

199



Senol Sezer & Ertug Can

Table 3’ continued. ..
(5) Communication and Collaboration (n==8, =20, WP=111)

o School-parent cooperation [WP=33] e Trust-based communication [WP=12]
¢Open communication [WP=20] eNon-degrader teachers [WP=8§]
eFreedom of expression [WP=15] eRespect-based communication| WP=7]
eEffective communication [WP=14] eCooperation in school [WP=2]

(6) Learning Activities (n=9, =17, WP=108)
e Compatible with talent [WP=30]

eEnhance students’ imagination [WP=§]

eEnjoyable learning activities [WP=28]
eCompatible with development [WP=11]
o Activities make students happy [WP=10]

¢ Assignments support learning [WP=6]
eEncourage to research [WP=5]
eEncourage aesthetic feelings [WP=1]

o Activities without memorization [WP=9]
(7) Social Activities (n=6, f=17, WP=85)
o Sufficient social activities [WP=51]
eSports activities [WP=15]
e Art activities [WP=8]
(8) School Management (n=12, f=15, WP=84)
eLeadership [WP=11]
¢ Appreciation of teaching staff [WP=11]
e Well-adjusted with staff [WP=9]
eData-driven management [WP=9]
e Prioritising education [WP=8§]
eFairy management [WP=8]
(9) Education Policy (n=9, f=13, WP=73)
eTalent education [WP=12]
eDemocratic and laic education [WP=11]
eLong term education policy [WP=10]
e Prioritising the ‘quality’ [WP=10]
e Prioritising the ‘good person’ [WP=9]

eEnvironmental trips [WP=5]
eNature activities [WP=3]
eReading activities [WP=3]

eEncourage to improvement [WP=7]
*Be sensitive student’s problem [WP=6]
eEncourage to success [WP=6]
eOpenness to change [WP=3]
eQualified administrators [WP=3]

o Not being oppressive [WP=3]

eNon-elimination based system [WP=8]
eEquality of chance [WP=8§]

eNo extra course and study [WP=4]
eLess lesson hours [WP=1]

The weighed priority levels of parents’ opinions are seen in Table 3. The
main themes rank as following: physical equipment [n=13, f=42, WP=192],
learning environment [n=16, f=30, WP=157], school environment [n=10,
f=24, WP=152], teacher qualifications [n=11, f{=22, WP=129],
communication and collaboration [n=8, =20, WP=111], learning
environments [n=9, f=17, WP=108], social activities [n=6, f=17, WP=85],
school management [n=12, f=15, WP=84], and education policy [n=9, f=13,
WP=73].

Discussion, Conclusion and Suggestions

Aiming to determine the required school qualifications for students’
happiness in this study, nine main themes were identified depending on
parents’ views. These themes were physical equipment, learning environment,
school environment, teacher qualifications, communication and collaboration,
learning activities, social activities, school management, and education policy.
The prominent qualifications in physical equipment main theme were the
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hygienic school, adequate physical equipment, healthy nutrition environment,
sufficient infrastructure, uncrowded classes and easy access to the school.
Findings indicate that parents give extra importance to the comfortable
environment and healthy nutrition conditions in schools. Similarly, in a study
conducted by Bakioglu and Bahgeci (2010), the parents regard the physical
equipment as the priority in terms of qualified school image. In addition,
accessibility and sufficient infrastructure are seen as the necessary qualifications
for students’ happiness in school. Actually, the insufficient physical conditions
affect negatively the students’ well-being. Similar findings are found in previous
studies. In a study, conducted by Atlay, Giindiiz, Sarugik, Tabbikha and Diigkiin
(2016) the students are unhappy in schools due to the insufficient cleanliness,
dirty sinks, poor heat, uneasy access, and crowded classes. Similarly, the
findings from another study conducted by Talebzadeh and Samkan (2011),
show that the playgrounds, green spaces, healthy nutrition conditions, physical
and technological equipment are the necessary qualifications for school
happiness.

In learning environment main theme, the fair assessment, student-
centeredness and co-operative learning repeated frequently. It is clear that fair
assessment is an important qualification which influences the happiness of the
students. Similar findings are seen in previous studies. In a study conducted by
Suskie (2002), it is suggested that the fair assessment increases students’ school
commitment and school happiness. Similarly, Morrison and Peterson (2013)
emphasised that the student-centred education increase students’ school
commitment. In another study conducted by Gatab and Pirhayti (2012), the
group-based learning, learning activities by experience and sportive activities
increase students’ school happiness and cause the positive effects on their
mental health. Supportive learning environment enables learners to learn
happily. Rasheed (2003), suggests that the competition in learning
environments restrains learners and impedes to display their skills.

In school environment main theme the frequently repeated qualifications
were the attractive school, the safe school, and the school imposing value to
students. In this case, it is necessary to focus on the ‘appealing school’ view of
the parents and to accept this view as a decisive indicator of school happiness.
Similar findings are seen in previous studies. In a study conducted by Uniivar,
Calisgandemir, Tagay and Amini (2015), the students express the school
happiness as the ‘play’, ‘entertainment’, ‘security’ and ‘protection.” Similarly,
Salmon (2016) expresses the qualifications of school happiness as ‘a warm and
friendly learning environment’, ‘safe school environment’, and ‘the students
free from violent’. Bascia (2014) suggests that to ensure sufficient and
permanent learning at school the ‘theoretical course load should be reduced’
and ‘test anxiety of students should be removed’. In another study, Forero,
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McLellan, Rissel and Bauman (1999), assert that safe school climate increases
students’ subjective well-being.

The mostly emphasised opinions in teacher qualifications main theme were
the job enthusiasm, close interest to pupils, dignifying to students, and well-
equipped teachers. It is clear that as well as teachers’ job enthusiasm the
appreciation of students and close interest of teachers increase students’ school
happiness, significantly. In a study, conducted by Singh (2014), the findings
show that the teachers having pedagogical skills, committing with passion to
profession, displaying close interest and adding value to students, contribute
positively on subjective well-being of students. Similarly, in a study conducted
by Van Hal et al. (2014), a highly statistically significant relationship is seen
between the teachers’ close interest and students’ happiness.

In communication and cooperation main theme, the most frequent views
were school-parent cooperation, and freedom of expression. Participants see
essential the school-parent cooperation to create happy school environment.
According to Salmon (2016), the communication and cooperation among the
school community should be evaluated as the main criteria for school
happiness. Furthermore, Gutman and Feinstein (2008) found that the students
have low happiness level because they unable to communicate with their
teachers effectively.

In learning activities main theme, the qualifications, such as the activities
compatible with students’ abilities, enjoyable learning activities and the
activities compatible with development of students were mentioned frequently.
It is clear that, the enjoyable activities make students happy in schools. The
study conducted by Fullan and Langworthy (2014) indicated that sports, arts
and nature activities enhance students’ school commitment and make them feel
better. Similarly, findings from the research conducted by Kirschner and Van
Merrienboer (2013) show that the activities students liked enhance the
students’ learning and increase their school happiness.

In social activities main theme, the most repeated opinions were sufficient
social activities and sports activities. Actually, students feel very sick and
unhappy at schools where the knowledge is uploaded constantly and social
activities are limited. In a study conducted by Ozdemir and Akkaya (2013), the
students stated that they have no chance to allocate time for social activities in
school, and so they perceive school like a prison, and they want to get away
from school as soon as the lesson end. Additionally in school management main
theme, the leadership, and openness to change were the frequent views. Similar
findings are seen in previous studies. In a study conducted by Salmon (2016),
school leadership, change management and democratic school culture were
shown among the criteria for school happiness. In education policy main theme,
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the most repeated view was democratic and laic education. Moreover,
democratic school environment is essential for student happiness in the school.
Edwards (2008) -by the simplest expression- states that of being a democratic
society depends on a democratic education policy.

According to the priority levels of parents’ opinions it can be said that the
parents pay attention to the school’s physical facilities, school hygiene and the
healthy nutrition environment. Besides, they also give importance to the safe
school environment, school willingness, and value imposing school. Co-
operative learning, student-centred education are seen as the necessary
qualifications for school happiness. Enough social and sportive activities, fair
assessment, school leadership, appreciation of teaching staff are seen among
the other required qualifications.

Based on the results, it can be suggested that the top managers should
provide hygienic physical conditions and healthy nutrition environments for
schools. The teachers should design learning environment considering students’
needs, assess the students fairly, and should assure co-operative learning. The
teachers should display close interest to students and the school administrators
should give priority to teachers’ job satisfaction in schools. Teachers should also
plan sufficient social activities and the learning activities that compatible with
the abilities of students. The school community should transform the school as
an attraction centre and the school should be a safe place for students. School
administrators should be in a collaboration with parents, and demonstrate
leadership skills. School administrators should have leadership skills. In
education process democracy and laicism should be considered as the basic
principal. This research was conducted in a qualitative research design and
based on the views of the students’ parents. In this context, further researches
can be conducted with different patterns and different study groups (e.g. school
administrators, students, and teachers).

* This study is an extended form of the paper presented at the 9" International Congress of Educational Research
held in Ordu in Ordu University on May 11-14, 2017.

203



Senol Sezer & Ertug Can

Tiirkce Siiriim

Giris

Son yillarda okullarda siirdiiriilen egitimin basarisi, biiyiik Olciide
ogrencilerin akademik bagarisina dayali olarak degerlendirilmektedir. Bu
durum, egitim sisteminin {ist yoneticileri basta olmak tizere okul yoneticilerinin,
Ogretmenlerin ve velilerin, dikkatini 6grencilerin akademik basarisini artirmaya
odaklamasina yol ac¢maktadir. Akademik bagar1 odakli egitim, bir yandan
okullar arasinda rekabeti artirirken Ote yandan elemeye dayali secme ve
yerlestirme sistemini ve dgrencilerin yasadig: stresin diizeyini de artirmaktadir.
Giiniimiizde okullarin 6grencilerin mutlulugunu 6n planda tutan bir anlayigla
yeniden yapilandirilmasina ve Ogrencilerin bir biitiin olarak gelisimini
destekleyen egitim etkinliklerine yer verilmesine her zamankinden daha fazla
gereksinim duyuldugu soylenebilir.

Mutluluk, bireyin nese, seving, umut, fiziksel ve ruhsal agidan iyi olma
seklindeki duygular1 olarak tanimlanabilir (Koknel, 1992). Mutluluk,
arastirmacilar tarafindan farkl sekillerde tanimlanmaktadir. Huebner (1991),
mutlulugu yasam doyumu; Seligman, Parks ve Steen (2004) yasam memnuniyeti
ve yagsama yiiklenen anlam; Lyubomirsky, Sheldo ve Schkade (2005) yasama
iligkin olumlu duygular seklinde tanimlamaktadir. Veenhoven’e (2008) gore
mutluluk, yasamin bir biitiin olarak degerlendirilmesidir. Seligman (2011) ise
mutlulugu, olumlu duygular, sorumluluk, yasamin anlami, olumlu iligkiler ve
basarmay1 da iceren cok boyutlu bir yapi olarak ele almistir. Arastirmalar,
mutlulugun bireylerin basaris1 acisindan  oldukga islevsel oldugunu
gostermektedir (Boehm ve Lyubomirsky, 2008; Lyubomirsky ve King, 2005; Pan
ve Zhou, 2013; Schnittker, 2008). Genis katilimli anket verileri, Orgiitteki
samimi iligkilerin ve meslek sevgisinin kiginin mutluluk diizeyini artirdigini,
ancak meslek sevgisinin azaldig1 ve samimi iligkilerin eksik oldugu durumlarda,
yiiksek egitim seviyesi, yiiksek gelir diizeyi ve yiiksek politik katilim diizeyine
sahip olmasma ragmen kisinin mutluluk diizeyinin azaldigin1 gostermektedir
(Oishi, Diener ve Lucas, 2007).

Okul mutlulugu ise belirli cevresel faktorlere bagl olarak Ogrencinin
okuldan beklentileri ve kisisel ihtiyaclar1 arasindaki uyum sonucu olusan
duygusal iyi olus seklinde ifade edilmektedir (Engels, Aelterman, Petegem ve
Schepens, 2004). Mutlu bir okul ortammin 6grencilerin yeteneklerini agiga
cikarma ve etkili Ogrenme agisindan oldukg¢a Onemli oldugu sOylenebilir
(Talebzadeh ve Samkan, 2011). Benzer sekilde Bird ve Markle (2012), mutlu
bir okul ortaminda saglanan 6grenmenin, 6grencilerin sadece akademik alanda
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degil ayn1 zamanda saglikli iletisim, yasam boyu basarili olma, kendini
gerceklestirme gibi yasamin diger alanlarindaki yeterliklerini artirmalarina
katkida bulunacagini savunmaktadir. Aydin (2016), 6grencilere yagsami, dogay1
ve tiim canlilar1 sevmeyi 0greterek, onlarin okullarda biiyiik bir 6zenle egitim
gormeleri goriisiine Oncelik vermektedir.

UNESCO o6nciiligiinde Asya-Pasifik iilkelerinde yapilan calismada mutlu
okul icin 22 farkl nitelik belirlenmigtir (Salmon, 2016). Bu nitelikler insanlar,
siire¢ ve mekan ile iligskilendirilmistir. ‘Insan’ ana temasindaki alt temalar (1)
arkadaglik ve okul toplumundaki iliskiler, (2) olumlu dgretmen tutumlari ve
ozellikleri, (3) cesitlilik ve farkliliklara saygi, (4) olumlu igbirlik¢i degerler ve
uygulamalar, (5) Ogretmenin calisma kosullari ve mutlulugu (6) O6gretmen
becerileri ve yetkinlikleri. ‘Siire¢’ ana temasindaki alt temalar sunlardir: (1)
makul ve adil ig ytikii, (2) takim calismasi ve igbirligi ruhu, (3) eglenceli ve ilgi
cekici 6gretim ve 6grenme yaklagimlari, (4) 6grencinin yaraticilik ve katilim
Ozgirligi, (5) basar1 ve bagarma duygusu, (6) program dist etkinlikler ve okul
etkinlikleri, (7) 6grenciler ve 6gretmenler arasinda bir takim olarak 6grenme
anlayisi, (8) yararly, ilgili ve ilgi ¢ekici 6grenme icerigi (9) zihinsel iyi olug ve
stres yonetimi. ‘Mekan’ ana temasindaki alt temalar, (1) sicak ve dostca
Ogrenme ortami, (2) zorbaliktan arinmig giivenli ortam, (3) agik ve yesil alanda
Ogrenme ve oyun alanlari, (4) okul vizyonu ve liderlik, (5) pozitif disiplin, (6) iyi
saglik hizmetleri ve beslenme (7) demokratik okul yonetimi.

Tirkiye’de, bir dizi arastirmaci okullarin fiziksel donanimina odaklanmustir.
Bu calismalarda, fiziksel donanimin 6grencilerin yaraticiliklarini artiracak ve
etkin katilim icin uygun etkinlikleri destekleyecek sekilde tasarlanmasi gerektigi
ileri stiriilmektedir. Aksu, Demirel ve Bektas (2011) tarafindan yiiriitiilen bir
aragtirmada, Ogrencilerin kendilerini iyi hissetmeleri icin okullarin sanatsal ve
sosyal aktiviteler icin uygun meké&nlara sahip olmasi gereginden
bahsedilmektedir. Ozbayraktar’a (2005) gore, dgretmenler ve okul yoneticileri,
farkli etkinliklere olanak saglamak icin siniflar1 esnek bir alana doniistiirmeye
oncelik vermelidir. Ayrica, Giir ve Kobak-Demir (2016), 6grenmeyi keyifli hale
getirmek icin okullara oyun tabanli matematik laboratuvarlarinin kurulmasim
onermektedir. Benzer sekilde Kubang (2014), 6grencilerin okul mutlulugu
agisindan smifin fiziksel donaniminin cok disiplinli 6grenmeye uygun olmasi
gerektigini One siirmektedir.

Son yillarda 6grencilerin mutlu bir okul ortaminda 6grenme diizeylerine
iligkin yurt ici ve yurt diginda yapilan arastirmalarin sayisinda artig
goriilmektedir. Aypay ve Eryillmaz (2011), Demiriz ve Ulutas (2016), Ozdemir
ve Koruklu (2011), Telef (2014), Uniivar, Calisandemir, Tagay ve Amini (2015)
tarafindan yapilan calismalar ulusal calismalara 6rnek olarak verilebilir. Bu
aragtirmalar genel olarak Ogrencilerin okuldaki 6znel iyi olus diizeylerine ve
Ogrencilerin okul mutlulugunu etkileyen faktorlere odaklanmaktadir. Chaplin
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(2009), Holder ve Klassen (2010), Lépez-Pérez, Sanchez ve Gummerum (2015),
Mahon ve Yarcheski (2002), Park ve Peterson (2006) Uusitalo-Malmivaara ve
Lehto (2013) Uusitalo-Malmivaara (2012) Weaver ve Habibov (2010)
tarafindan yiriitilen arastirmalar, uluslararasi caligmalara Ornek olarak
verilebilir. Benzer sekilde Chaplin (2009), Holder ve Klassen (2010), Lopez-
Pérez, Sanchez ve Gummerum (2015), Mahon ve Yarcheski (2002) Park ve
Peterson (2006), Uusitalo-Malmivaara ve Lehto (2013), Uusitalo-Malmivaara
(2012) ve Weaver ve Habibov (2010) tarafindan yurtdiginda yapilan
aragtirmalar ise Oznel iyi olus, mutluluk ile basar1 arasindaki iligkilere
odaklanmaktadir. Ancak mutlu okulun niteliklerine iliskin arastirmalar yok
denecek kadar azdir. Bu nedenle ¢alisma, velilerin goriislerine bagl olarak okul
mutlulugu icin yeterlilikleri agikliga kavusturmaya calismaktadir. Bu amacla
asagidaki sorulara yanit aranmaktadir:

1. Velilerin okul mutlulugu icin gerekli niteliklere iligskin goriisleri nelerdir?

2. Veli goriislerinin 6ncelik diizeyi nedir?

Yontem
Arastirma Deseni

Bu arastirma, durum c¢alismast modelindedir. Durum calismasi deseni, nitel
aragtirma yontemlerinden biridir. Nitel arastirma yOntemi, bir konu hakkinda
derinlemesine ve kapsamli bilgi elde etmek icin kullanilir (Denzin ve Lincoln,
2005; Marshall ve Rossman, 2006; Patton, 2014; Singh, 2007). Her tiirli nitel
aragtirmada anahtar felsefi varsayim, gercekliin bireyler tarafindan sosyal
cevreleriyle etkilesim yoluyla ingsa edildigidir (Merriam, 1998, s. 6). Durum
caligmasina kaynaklik eden olay, 6zel, karmasik, islevseldir daha agik ifadeyle,
sosyal bilimler ve hizmetler sektoriine 6zgii sinirlara ve calisma parcalarina
sahip, amaca hizmet eden biitiinlesmis bir sistemdir (Stake, 1995, s. 2). Durum
caligmasi modeli, gercek hayat olaylarmin biitiinsel ve anlamli 6zelliklerini
arastirmaya ve ortaya c¢ikarmaya olanak tanir. Durum calismasi ayrica
arastirmacilarin  verileri belirli bir baglamda yakindan incelemelerini
saglamaktadir (Fidel, 1984; Yin, 2003; Zainal, 2007). Ogrencilerin mutlulugunu
destekleyen ‘nitelikli bir okul’ ‘durum’ olarak kabul edilmis ve bu ¢aligma, bir
durum caligmasi olarak tasarlanmistir.

Calisma Grubu

Aragtirmanin ¢aligma grubunu 2016-2017 egitim Ogretim yilinda Ordu il
merkezindeki ilkokul, ortaokul ve liselerde Ogrencisi olan 20 veli
olusturmaktadir. Calisma grubu maksimum cesitlilik 6rnekleme yontemi ile
belirlenmigtir. Bu siirecte, Oncelikle bir maksimum varyasyon Ornegi igin
varyasyonlarin anahtar boyutlar1 tanimlanmig ve daha sonra miimkiin
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oldugunca birbirinden farkli demografik niteliklere sahip olan katilimcilar
belirlenmistir. Maksimum ¢esitlilik 6rneklemesi, cesitli boyutlarda calisma
tasarimlarinda farklilik gosteren calismalari sentezleyerek herhangi bir olgunun
biitlinciil bir anlayisimi olusturmak igin kullamilabilir (Suri, 2011). Kiiciik
ornekler igin, heterojenlik biiylik bir sorun olabilir, ¢linkii bireyler olgulari
birbirinden cok farkli algilar. Maksimum varyasyon Ornekleme stratejisi, su
mantig1 uygulayarak goriiniir zayifligin bir glice doniismesini saglar: maksimum
cesitlilikten ortaya g¢ikan yaygin kaliplar, bizzat yasanan deneyimleri ve bir
programin ortak yonlerini veya etkilerini yakalamada oOzel ilgi ve degerleri
barindirir (Patton, 1990, s. 172). Bu nedenle, okul mutlulugu miimkiin oldugu
kadar farkli demografik niteliklere sahip olan katilimcilarin goriislerine
basvurularak incelenmistir. Bu calismada katilimcilarin dokuzu kadm ve 11’i
erkektir. Yas ortalamasi 41,3 olarak belirlenmistir. Katilimcilardan biri ilkokul,
biri lise, biri 6n lisans, 12’si lisans ve besi yiiksek lisans derecesine sahiptir.
Katilimcilardan dordi 6gretmen, iicli hemsire, ugli Ogretim gorevlisi, ikisi
giivenlik gorevlisi, biri doktor, biri biiro calisani, biri muhasebeci, biri biyolog,
biri banka memuru ve biri de usta Ogretici olarak caligmaktadir. Yedi
katiimcinin  gocugu ilkokul, yedisinin ortaokul ve altisinin liseye devam
ediyordu.

Islem
Bu arastirma, (1) arastirma probleminin belirlenmesi (2) veri toplama
aracinin hazirlanmasi (3) verilerin toplanmasi (4) veri analizi ve bulgularin

yorumlanmast siireclerini iceren dort asamada yiiriitilmustir (Mayring, 2011;
Yidirim ve Simsek, 2013). Bu asamalarin ayrintilart agagidadir:

(1) Problemin tamimlanmasi: Bu asamada problem ile ilgili kavramlar
tanimlanmistir. Velilerin okul nitelikleri hakkindaki goriislerini tanimlamak ve
siniflandirmak icin kavramsal bir ¢erceve olusturulmustur.

(2) Veri toplama aracimin hazirlanmasi: Arastirmada veri toplama araci
olarak yararlanilan yari-yapilandirilmig grid formu, arastirmacilar tarafindan
yerli ve yabanci alan yazina dayali olarak hazirlanmigtir. Arastirmanin verileri,
yari-yapilandirilmig grid formu ile elde edilmistir. Grid formu, insanlarin kendi
diinyalarindaki bir olgu hakkinda nasil disiindiiklerini aciklamaya calisan
biligsel bir haritalama teknigidir (Fransella, Bell ve Bannister, 2004; Tan ve
Hunter, 2002). Ayrica, 6grencilerin iginde mutlu oldugu okulun niteliklerini
ortaya cikarmak icin kullanilabilir. Form iki bolimden olugsmaktadir. Birinci
bolimde velilerin cinsiyet, yas, egitim durumu, meslek ve cocuklarinin devam
ettigi okul tiirtinii belirlemeyi amaclayan 5 adet olgusal soru yer almaktadir.
Ikici boliim, iki kissmdan olugsmaktadir. I. Kisimda katilimeilardan égrencilerin
okul mutlulugu icin gerekli oldugunu diisiindiikleri on adet nitelik yazmalar1
istenmistir. II. kisimda ise katilimecilardan Ogrencilerin okul mutlulugu icin
gerekli gordiikleri niteliklerin 6ncelik diizeyini, 1 ile 10 arasinda siralamalari
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istenmistir. Arastirmada veri toplama araci olarak kullanilan grid formu Sekil
1’de verilmektedir.

1. Boliim I1. Boliim

Okul Mutlulugu I¢in Nitelikler Oncelik Diizeyi
1 2 3 4 5 6 7 8 9 10

1

2

3

4

5

6

7

8

9

10

1. Béliime okul mutlulugu igin gerekli olduguna inandiginiz 10 tane 6zellik yaziniz.
2. Boliimde her bir niteligin dncelik diizeyini 1’den 10’a kadar siralaymiz.

Sekil 1. Yari yapilandirilmis grid formu

(3) Verilerin toplanmasi: Veri toplanmadan 6nce katilimcilar, grid formunu
nasil dolduracaklart konusunda bilgilendirildi. Katilimcilardan 1. Bdliime,
okulda ¢ocugunun mutlu olmasini saglayacak 10 yeterlik yazmalar1 istenmistir.
Daha sonra, II. Boliimde her bir yeterligin oncelik sirasini ‘1’ ile ‘10’ arasinda
belirtmeleri istenmistir. Her goriisme yaklasik 25-30 dakika siirmiistiir. Veriler,
15 Ocak - 25 Nisan 2017 tarihleri arasinda toplanmustir.

(4) Verilerin analizi ve yorumlanmast: Veriler, icerik analizi teknigi ile analiz
edilmistir. Icerik analizi teknigi sirastyla dort asamadan olusmaktadir: (1) analiz
icin tematik bir cergeve olusturma, (2) tematik cergeveye gore verilerin
islenmesi, (3) verilerin tanimlanmasi, (4) veri analizi ve yorumlanmasi
(Creswell, 2014, Yildirim ve Simsek, 2013). Yar1 yapilandirilmis grid formlari
analiz Oncesinde Ogrencilerin okul tiirlerine gore ayrilmig ve sirasiyla K1, K2,
K3, K4, ... K20 seklinde kodlanmistir. Biitiin goriisler tabloda gosterilmis ve
ayni sekilde yazilan goriisler aymi kategoride degerlendirilmistir. Her bir veli
okul mutlulugu i¢in 10 nitelik belirtmis ve toplam 200 alt tema olugmustur.

Gegerlik ve Giivenirlik

Bu calismanin i¢ gegerliligini saglamak igin: (1) bulgular1 sunarken veriler
iligkili olduklar1 durumu g6z 6niinde bulundurarak yorumlanmistir (2) alt tema
gruplarinin i¢ tutarlilig: i¢sel homojenlik ve digsal heterojenlik Olgiitleri dikkate
alinarak desteklendi. Ayrica, (1) alt temalar kuramsal yapiya gore belirlenmistir
(i) i¢ glivenirligi saglamak igin veri analizinden sonra tiim bulgular yorum
yapmadan sunulmustur (Creswell, 2015, s. 250-254). Ayrica, goriislerin dokuz
farkli ana tema altinda verilen alt temalar1 temsil edip etmedigini dogrulamak
icin uzman goOriisiine bagvurulmustur. Bu siirecte, velilerin goriisleri ve alt
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temalar1 iceren listeler, egitim bilimlerinde gorevli bagska bir Ogretim iyesi
tarafindan degerlendirilmistir. Once alan uzmanindan veli goriislerini listedeki
alt temalarla eslestirmesi istendi. Daha sonra uzmanin eslestirmeleri ile bizim
eslestirmelerimiz karsilastirdik. Kodlamanin giivenilirligini belirlemek igin
‘Guvenilirlik = Goriis Birligi / (Goriis Birligi + Goris Ayriigr) x 100°
formiiliint uyguladik (Miles ve Huberman, 1994, s. 64). Kodlayicilar arasindaki
uyusma, 188 / (188 +12) x 100 = .94 olarak hesaplandi. Arastirmanin dig
gecerliligini saglamak icin yontem boliimiinde arastirma modeli, calisma grubu,
veri toplama araci ve veri analizi stiregleri ayrintili olarak belirtilmistir. Ayrica,
calismanin dig giivenilirli§ini saglamak icin ilgili bolimlerdeki detaylarla birlikte
islem basamaklari belirlenmistir: (i) islem basamaklari arasinda veri toplama,
veri analizi, sonuglarin biitiinlestirilmesi ve sunumu (ii) arastirilan konu ve
yOntem, yer almaktadir.

Bulgular
Ogrenci Mutlulugu icin Okul Niteliklerine Iligkin Goriisler

Icerik analizine dayali olarak, 200 vyeterlige iliskin dokuz ana tema
belirlenmistir. Ana temalar ve alt temalar, Tablo 1’de gosterilmektedir.

Tablo 1
Ogrencilerin Mutlulugu Icin Okul Nitelikleri (n=20)

(1) Fiziksel Donanim (N=13, f=42)
Okul hijyeniktir [f=13]
Fiziki donanim yeterlidir [f=5]
Beslenme ortamui sagliklidir [f=5]
Altyapr yeterlidir [f=5]
Siniflar kalabalik degildir [f=3]
Okula ulagim kolaydir [f=3]
Teknolojik donanim yeterlidir [f=2]
(2) Ogrenme Ortam (N=16, f=30)
Degerlendirme adildir [f=7]
Ogrenci merkezlidir [f=4]
Isbirlikli 6grenme vardir [f=3]
Farkliliklara saygi gosterilir [f=2]
Yaparak-yasayarak dgrenilir [f=2]
Sinav kaygisi yoktur [f=2]
Insan haklaria sayg1 esastir [f=1]
Ogrenmeyi 6zendirir [f=1]
(3) Okul Ortam1 (N=10, f=24)
Okul ogrencileri ceker [f=5]
Givenlidir [f=4]
Deger agilar [f=4]
Rehberlik hizmeti yeterlidir [f=3]
Destekleyicidir [f=2]

Lavabolar cocuklara uygundur [f=1]
Oyun alanlan yeterlidir [f=1]
Siniflar 6grenmeyi destekler [f=1]
Ogrenciler igin esya dolaplari [f=1]
Okul binasi estetiktir [f=1]

Spor ve jimnastik salonlari [f=1]

Bilimsel 6grenme ortami [f=1]
Ogrenme ortami disiplinlidir [f=1]
Yarismaci degildir [f=1]

Not korkusu yoktur [f=1]
Ogrenmeye ilgi yiiksektir [f=1]
Sosyal beceri temellidir [f=1]
Yetenege dayalidir [f=1]

Problem temelli dgrenme [f=1]

Dayanisma 6n plandadir [f=2]
Biitiin 6grenciler degerlidir [f=1]
Ozgiiven agilar [f=1]

Siddete yer yoktur [f=1]
Ogretmenler mutludur [f=1]
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Tablo 1’in devamu. ..

(4) Ogretmen Nitelikleri (N=11, f=22)

Ogretmenler meslegini sever [f=5]
Ogrenciye yakindir [f=4]
Ogrencilere deger verir [f=3]
Ogretmenler donanimlidir [f=2]
Pedagojik acidan yeterlidir [f=2]
Ogrenmeyi dgretir [f=1]

Yenilige aciktir [f=1]

Zaman etkili kullanir [f=1]
Ogrencileri destekler [f=1]
Iletisim becerileri yeterlidir [f=1]
Adil ve tutarhdir [f=1]

(5) lletisim ve Isbirligi (N=8, f=20)

Okul-veli isbirligi [f=6]
ifade ozgurlugi [f=4]

Acik iletisim [f=3]

Giivene dayali iletigim [f=2]

Etkili iletisim [f=2]

Isbirligi [f=1]

Asagilamayan 6gretmenler [f=1]
Iletisim saygiya dayalidir [f=1]

(6) Ogrenme Etkinlikleri (N=9, f=17)

Yetenege uygundur [f=5]

Eglenceli etkinlikler [f=3]

Gelisimle uyumlu etkinlikler [f=3]
Ezbere dayali degildir [f=1]

Ogrenciler mutlu eden etkinlikler [f=1]

Estetik duygular kazandirir [f=1]
Odevler 6grenmeyi destekler [f=1]
Hayal giictinii artirir [f=1]
Aragtirmaya 0zendirir [f=1]

(7) Sosyal Etkinlikler (N=6, {=17)

Yeterli sosyal etkinlikler [f=10]
Spor etkinlikleri [f=3]
Okuma etkinlikleri [f=1]

Doga etkinlikleri [f=1]
Sanat etkinlikleri [f=1]
Cevre gezileri [f=1]

(8) Okul Yonetimi (N=12, f=15)

Liderlik [f=2]

Degisime aciktir [f=2]
Calisanlari takdir eder [f=2]
Verilere dayali yonetim [f=1]
Nitelikli okul yoneticileri [f=1]
Bagariya 6zendirir [f=1]

Ogrenci sorunlarina duyarhdir [f=1]
Baskici degildir [f=1]

Egitime Oncelik verir [f=1]
Calisanlarla uyumludur [f=1]
Gelismeyi 6zendirir [f=1]

Adil yonetim saglar [f=1]

(9) Egitim Politikas1 (N=9, f=13)

Demokratik ve laik egitim [f=4]
Yetenek egitimi [f=2]

Nitelikli egitim [f=1]

Oncelik iyi insan yetistirme olmal [f=1]
Elemeye dayali olmamal [f=1]

Ders saatleri azaltilmali [f=1]

Uzun vadeli egitim politikalar1 [f=1]
Firsat esitligi [f=1]

Ekstra kurs ve etiit olmamali [f=1]

Tablo 1’de, 6grencilerin okul mutlulugu acisindan okulun niteliklerine
iligkin dokuz ana tema goOriilmektedir. Bu temalar fiziksel donanim [n=13,
f=42], 6grenme ortami [n=16, {=30], 6gretmen nitelikleri [n=12, f=23], okul
ortami [n=9, f=23], iletisim ve igbirligi [n= 8, f=20], 6grenme etkinlikleri [n=
9, f = 17], sosyal etkinlikler [n=6, f=17], okul yonetimi [n=12, f=15], egitim
politikast [n=9, f=13] seklindedir. Tablo 2’de ana temalara iligkin frekans ve

yiizde degerleri yer almaktadir.
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Tablo 2
Ana Temalara Iligkin Frekans ve Yiizde Degerleri (n=20)
No Ana Temalar n f %
1 Fiziksel donanim 13 42 21.0
2 Ogrenme ortami 16 30 15.0
3 Okul ortami 10 24 12.0
4 Ogretmen nitelikleri 11 22 11.0
5 Iletisim ve isbirligi 8 20 10.0
6 Ogrenme etkinlikleri 9 17 8.5
7 Sosyal etkinlikler 6 17 8.5
8 Okul yonetimi 12 15 7.5
9 Egitim politikasi 9 13 6.5
Toplam 94 200 100

Tablo 2’de frekans ve yiizde degerleri goriilmektedir. Ana temalar su
sekildedir: (1) fiziksel donanim [n=13, =42, %?21], (2) 6grenme ortami [n=16,
f= 34, %15], (3) okul ortami [n=10, f= 24, %12], (4) 0gretmen nitelikleri
[n=11, £=22, %11], (5) iletisim ve isbirligi [n=8, =20, %10], (6) 6grenme
etkinlikleri [n= 9, =17, %8.5], (7) sosyal etkinlikler [n=6, =17, %8.5], (8)
okul yonetimi [n=12, =15, %7.5 ], (9) egitim politikas1 [n=9, =13, %06.5].

Veli Goriiglerinin Oncelik Diizeyi

Veli goriislerinin oncelik diizeyi, Oncelik tercihlerine gore elde edilmistir.
Agirlikl éncelik diizeyleri (AO), éncelik puanlarmin 10°dan 1’e dogru azalan
rakamlarla carpilmasiyla elde edilmistir. Tablo 3’te katilimcilarin goriiglerinin
agirlikl 6ncelik diizeyleri verilmektedir.

Tablo 3
Veli Goriiglerinin Agirliklt Oncelik Diizeyi (n=20)
(1) Fiziksel Donanim (N=13, f=42, AO=192)
Okul hijyeniktir [AO=59] o Ogrenciler icin esya dolaplar1 [AO=5]
Beslenme ortami sagliklidir [AO=30] e Okula ulagim kolaydir [AO=4]
Fiziki donanim yeterlidir [AO=27] o Siniflar 6grenmeyi destekler [AO=4]
L]
L]
L]

Altyapi yeterlidir [AO=20] Teknolojik donanim yeterlidir [AO=3]
Siniflar kalabalik degildir [AO=18] Okul binasi estetiktir [AO=2]
Lavabolar cocuklara uygundur [AO=10] Spor ve jimnastik salonlar1 [AO=1]
Oyun alanlar yeterlidir [AO=9]

(2) Ogrenme Ortami (N=16, f=30, AO=157)
Degerlendirme adildir [AO=36]
Ogrenci merkezlidir [AO=21]
Isbirlikli 6grenme vardir [AO=18]
Sinav kaygist yoktur [AO=13]
Ogrenmeye ilgi yiiksektir [AO=10]
Yarismaci degildir [AO=10]
Sosyal beceri temellidir [AOQ=8]
Yaparak-yasayarak ogrenilir [AO=7]

Farkliliklara saygi gosterilir [AO=6]
Ogrenme ortami disiplinlidir [AOQ=5]
Problem temelli 6grenme [AO=5]
Bilimsel 6grenme ortami [AOQ=4]
Insan haklarina saygi esastir [AO=4]
Ogrenmeyi 6zendirir [AO=4]
Yetenege dayahdir [AO=3]

Not korkusu yoktur [AQ=3]

o o L] L] L] o o L]
e o L] e o o o L]
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Tablo 3’iin devamu. ..

(3) Okul Ortami (N=9, f=23, AO=152)

Okul égrencileri geker [AO=35]
Giivenlidir [AO=29]

Deger agilar [AO=18]

Rehberlik hizmeti yeterlidir [AO=18]
Dayanigma 6n plandadir [AO=16]

Biitiin 6grenciler degerlidir [AO=10]
Ogretmenler mutludur [AO=9]
Destekleyicidir [AO=8]

Siddete yer yoktur [AO=6]

Ozgiiven kazandirir [AQ=3]

(4) Ogretmen Nitelikleri (N=12, f=23, AO=129)

Ogretmenler meslegini sever [AO=32]
Ogrencilere deger verir [AO=17]
Ogrenciye yakindir [AO=16]
Ogretmenler donanimlidir [AO=15]
Pedagojik agidan yeterlidir [AO=15]
Yenilige aciktir [AO=10]

Ogrenmeyi 6gretir [AO=10]
Tletisim becerileri yeterlidir [AO=7]
Adil ve tutarlidir [AO=5]

Zamani etkili kullanir [AO=1]
Ogrencileri destekler [AO=1]

(5) Tletisim ve Isbirligi (N=8, =20, AO=111)

Okul-veli isbirligi [AO=33]
Agik iletisim [AC) =20]
ifade Ozglrligi [AO= 15]
Etkili iletisim [AO=14]

Giivene dayali iletigim [AO=12]
Asagilamayan égretmenler [AO=8]
Tletisim saygiya dayalidir [AO=7]
Isbirligi [AO=2]

(6) Ogrenme Etkinlikleri (N=9, f=17, AO=108)

Yetenege uygundur [AO=30]

Eglenceli etkinlikler [AO=28]

Gelisimle uyumlu etkinlikler [AO=11]
Ogrencileri mutlu eden etkinlikler [AO=10]
Ezbere dayali degildir [AO=9]

Hayal giiciinii artirir [AO=8]

Odevler 6grenmeyi destekler [AO=6]
Aragtirmaya 6zendirir [AO=5]
Estetik duygular kazandirr [AO=1]

(7) Sosyal Etkinlikler (N=6, =17, AO=85)

Yeterli sosyal etkinlikler [AO=51]
Spor etkinlikleri [AO=15]
Sanat etkinlikleri [AO=8]

Cevre gezileri [AO=5]
Doga etkinlikleri [AO=3]
Okuma etkinlikleri [AO=3]

(8) Okul Yonetimi (N=12, f=15, AO=84)

Liderlik [AO=11]

Calisanlari takdir eder [AO=11]
Calisanlarla uyumludur [AQ=9]
Verilere dayal yonetim [AO=9]
Egitime oncelik verir [AO=8]
Adil yonetim saglar [AQ=8]

Gelismeyi 6zendirir [AO=7]

Ogrenci sorunlarina duyarhdir [AO=6]
Basariya 6zendirir [AO=6]

Degisime agiktir [AO=3]

Nitelikli okul yoneticileri [AO=3]
Baskici degildir [AOQ=3]

(9) Egitim Politikas1 (N=9, f=13, AO=73)

Demokratik ve laik egitim [AO=11]
Yetenek egitimi [AO=12]

Nitelikli egitim [AO=10]

Uzun vadeli egitim politikalari [AO=10]
Oncelik iyi insan yetistirme olmah [AOQ=9]

Elemeye dayali olmamali [AO=8]
Firsat esitligi [AO=8]

Ekstra kurs ve etiit olmamali [AO=4]
Ders saatleri azaltilmah [AO=1]

Tablo 3’te, velilerin goriislerinin agirlikli 6ncelik diizeyi goriilmektedir. Ana
temalar su sekilde siralanmaktadir: (1) fiziksel donanim [n=13, f= 42,
AO=192], (2) é6grenme ortami [n=16, =30, AO=157] (3) okul ortami [n=10,
f=24, AO=152], (4) 6gretmen yeterlilikleri [n=11, f=22, AO=129], (5) iletisim
ve igbirligi [n=8, f=20, AO=111], (6) 6grenme ortami [n=9, f=17, AO=108],
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(7) sosyal aktiviteler [n=6, f=17, AC")=85],“ (8) okul yonetimi [n=12, f=15,
AO=84], (9) egitim politikasi [n=9, f=13, AO=73].

Tartisma, Sonuc ve Oneriler

Velilerin goriislerine gore ogrencilerin okul mutlulugu icin gerekli okul
niteliklerini belirlemeye yonelik bu ¢aligmada, dokuz ana tema belirlenmistir.
Bu temalar sirasiyla fiziksel donanim, 6grenme ortami, okul ortami, 6gretmen
nitelikleri, iletisim ve isbirligi, 6grenme etkinlikleri, sosyal aktiviteler, okul
yOnetimi ve egitim politikasidir. Fiziksel donanim ana temasinda One cikan
Ozellikler hijyenik okul, yeterli fiziksel donanim, saglikli beslenme ortamu,
yeterli altyapi, kalabalik olmayan siniflar ve okula kolay ulasim seklindedir.
Bulgular, velilerin okullarda hijyenik ortam ve saglikli beslenme kosullarina
ekstra 6nem verdigini gostermektedir. Benzer sekilde, Bakioglu ve Bahceci
(2010) tarafindan yapilan bir aragtirmada veliler, fiziksel donanimi nitelikli okul
imaj1 acisindan Oncelikli olarak goérmektedir. Ayrica, okula kolay ulagim ve
yeterli altyapi, okuldaki 6grencilerin mutlulugu igin gerekli nitelikler olarak
goriilmektedir. Gercekten de yetersiz fiziksel kosullar Ogrencilerin refahini
olumsuz yonde etkilemektedir. Daha 6nceki arastirmalarda benzer bulgular yer
almaktadir. Atlay, Giindiiz, Sarusik, Tabbikha ve Diiskiin (2016) tarafindan
yapilan bir ¢caligmada, yetersiz temizlik, kirli lavabolar, okul 1sisinin yetersizligi,
okula ulagimin zorlugu ve kalabalik siniflar nedeniyle okullarda 6grencilerin
mutsuz oldugu bulgusu yer almaktadir. Benzer sekilde, Talebzadeh ve Samkan
(2011) tarafindan yiiriitilen bagka bir arastirmanin bulgulari, oyun alanlari,
yesil alanlar, saglikli beslenme kosullari, fiziksel ve teknolojik donanimin okul
mutlulugu igin gerekli nitelikler oldugunu gostermektedir.

Ogrenme ortami ana temasinda, adil degerlendirme, 6grenci merkezli ve
isbirlikli 6grenme siklikla tekrarlanmaktadir. Adil degerlendirmenin,
Ogrencilerin mutlulugunu etkileyen 6nemli bir nitelik oldugu agiktir. Daha
onceki caligmalarda da benzer bulgulara rastlanmaktadir. Suskie (2002)
tarafindan yiriitillen bir ¢alismada, adil degerlendirmenin Ogrencilerin okula
bagliligini ve okul mutlulugunu artirdig1 bulgusu yer almaktadir. Benzer sekilde
Morrison ve Peterson (2013), 6grenci merkezli egitimin Ogrencilerin okula
bagliligint artirdigimi  vurgulamugtir. Gatab ve Pirhayti (2012) tarafindan
yuriitillen bir bagka caligmada, grup temelli 6grenme, deneyim ve sportif
etkinliklerle 6grenme etkinlikleri, 6grencilerin okul mutlulugunu arttirmakta ve
ruh sagliklar iizerinde olumlu etki yapmaktadir. Destekleyici 6grenme ortami,
Ogrenenlerin mutlu bir sekilde d6grenmelerini saglamaktadir. Rasheed (2003),
O0grenme ortamindaki rekabetin Ogrencileri kisitladigini ve becerilerini
sergilemeyi engelledigini One siirmektedir.

Okul ortami ana temasinda siklikla tekrarlanan nitelikler cekici okul,
giivenli okul ve Ogrencilere deger veren okuldur. Bu temada velilerin “cazip
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okul” goriisiine odaklanmak ve bu goriisii okul mutlulugu igin bir kararlilik
gostergesi olarak kabul etmek gerekmektedir. Daha Onceki arastirmalarda
benzer bulgular goriilmektedir. Uniivar, Calisandemir, Tagay ve Amini (2015)
tarafindan yapilan bir calisgmada &grenciler, okul mutlulugunu “oyun”,
“eglence”, “giivenlik” ve “koruma” olarak ifade etmektedir. Benzer sekilde,
Salmon (2016) okul mutlulugunu, “sicak ve arkadas canlisi bir 6grenme
ortami1”, “giivenli okul ortami” ve “siddetten uzak Ogrenciler” seklinde
nitelemektedir. Bascia (2014), okulda nitelikli ve stirekli 6grenmeyi saglamak
icin “teorik ders yiikiiniin azaltilmasi” ve “0grencilerin sinav kaygisinin ortadan
kaldirilmas1” gerektigini One siirmektedir. Baska bir calismada Forero,
McLellan, Rissel ve Bauman (1999), giivenli okul ikliminin 6grencilerin 6znel
iyi oluslarini arttirdigini ileri siirmektedir.

Ogretmen yeterlikleri ana temasinda, en sik vurgulanan goriisler meslek
sevgisi, Ogrencilere yakin ilgi, 6grencilere deger verme ve iyi donanimli
ogretmenlerdir. Ogretmenlerin yaptiklar1 isi sevmesinin yam sira égrencilere
deger vermenin ve dgretmenlerin yakin ilgisinin, 6grencilerin okul mutlulugunu
onemli 6l¢lide artirdigy aciktir. Singh (2014) tarafindan yapilan bir aragtirmanin
bulgulari, pedagojik becerilere sahip, meslege tutkuyla bagli, 6grencilere yakin
ilgi gosteren ve deger katan Ogretmenlerin, Ogrencilerin 6znel iyi oluslarina
olumlu katkida bulundugunu gostermektedir. Benzer sekilde, Van Hal ve ark.
(2014) tarafindan yapilan arastirmada, Ogretmenlerin yakin ilgileri ile
Ogrencilerin mutlulugu arasinda istatistiksel olarak anlamli bir iliski
goriilmektedir.

Tletisim ve igbirligi ana temasinda en yaygin goriisler, okul-ebeveyn igbirligi
ve ifade ozgiirligii seklindedir. Katilimcilarin mutlu bir okul ortami yaratmak
icin okul-veli isbirligini esas aldiklari agiktir. Benzer sekilde, Salmon (2016)
okuldaki iletisim ve isbirligini okul mutlulugunun ana kriteri olarak
degerlendirmektedir. Ayrica Gutman ve Feinstein (2008), 0&grencilerin
Ogretmenleri ile etkili iletisim kuramadiklar icin diisiik mutluluk diizeyine
sahip oldugu sonucuna ulagmustir.

Ogrenme etkinlikleri ana temasinda, 6grencilerin yetenekleri ile uyumlu
etkinlikler, eglenceli 6grenme etkinlikleri ve &grencilerin gelisimiyle uyumlu
aktiviteler gibi nitelikler siklikla dile getirilmistir. Eglenceli etkinliklerin,
okullarda Ogrencileri mutlu ettigi agiktir. Fullan ve Langworthy (2014)
tarafindan yapilan arastirma, spor, sanat ve doga etkinliklerinin &grencilerin
okula baghligr artirdigini ve kendilerini daha iyi hissetmelerini sagladigini
gostermektedir. Benzer sekilde, Kirschner ve Van Merrienboer (2013)
tarafindan yapilan arastirmanin bulgular, Ogrencilerin sevdigi etkinliklerin
o0grenmeyi destekledigini ve okul mutlulugunu artirdigini géstermektedir.
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Sosyal etkinlikler ana temasinda en c¢ok tekrarlanan goriisler, yeterli sosyal
etkinlikler ve spor aktiviteleridir. Aslinda, 6grencilere siirekli bilgi yiiklenen ve
sosyal etkinliklerin sinirli oldugu okullarda ogrenciler kendilerini hasta ve
mutsuz hissetmektedir. Ozdemir ve Akkaya bilginin (2013) tarafindan yapilan
bir caligmada, 6grenciler okulda sosyal etkinliklere zaman ayirma sanslari
olmadigini, bu nedenle okulu bir hapishane gibi algiladiklarini ve en kisa siirede
okuldan ayrilmak istediklerini ifade etmislerdir. Ayrica, okul yOnetimi ana
temasinda liderlik ve degisime aciklik siklikla dile getirilen goriislerdir. Daha
onceki caligmalarda da benzer bulgulara rastlanmaktadir. Salmon (2016)
tarafindan yapilan bir ¢alismada, okul liderligi, degisim yonetimi ve demokratik
okul kiltiiri okul mutlulugu kriterleri arasinda gosterilmektedir. Egitim
politikasi ana temasinda en ¢ok tekrarlanan gorils, demokratik ve laik egitimdir.
Okuldaki 6grencilerin mutlulugu icin demokratik okul ortaminin sart oldugu
aciktir. Edwards (2008), en yalin ifadeyle demokratik bir toplum olmanin
demokratik bir egitim politikasina bagli oldugunu belirtmektedir.

Goriiglerin 6ncelik diizeyine gore, velilerin okulun fiziksel donanimina, okul
hijyenine ve saglikli beslenme ortamina dikkat ettikleri séylenebilir. Veliler
ayrica, okul ortaminin giivenli olmasina, Ogrencilerin okula istekliligine ve
deger yaratan okula énem vermektedir. Isbirlikli 6grenme, dgrenci merkezli
egitim, okul mutlulugu icin gerekli nitelikler olarak goriilmektedir. Gerekli
sosyal ve sportif faaliyetler, adil degerlendirme, okul liderligi, 6gretmenlerin
takdir edilmesi, gerekli diger nitelikler arasinda goriilmektedir.

Sonuclara gore, tist diizey yoneticilere okullar icin hijyenik fiziksel kosullar
ve saglkli beslenme ortamlart saglamalar1 6nerilebilir. Ogretmenler,
Ogrencilerin ihtiyaclarim1 g6z Oniinde bulundurarak Ogrenim ortamini
tasarlamali, 6grencileri adil bir sekilde degerlendirmeli ve igbirlik¢i 0grenmeyi
saglamalidir. Ogretmenler, 6grencilere yakin ilgi gostermeli ve okul yoneticileri,
okullarda 6gretmenlerin iy doyumuna éncelik vermelidir. Ogretmenler ayrica
yeterli sosyal etkinlikler ve Ogrencilerin yetenekleri ile uyumlu 6grenme
etkinlikleri planlamalidir. Okul toplumu, okulun 6grenciler igin giivenli bir yer
olmasmi saglamali ve okulu bir ¢ekim merkezi haline getirmelidir. Okul
yOneticileri, velilerle igbirligi icinde olmali ve liderlik becerileri sergilemelidir.
Okul yoneticileri liderlik becerilerine sahip olmalidir. Egitim siirecinde
demokrasi ve laiklik temel prensip olarak diisiiniilmelidir. Bu arastirma, nitel
aragtirma deseninde ve Ogrenci velilerinin goOriislerine dayali olarak
yuriitilmiistiir. Bu baglamda, farkli modellerde ve farkli ¢calisma gruplari (Okul
yoneticileri, 6grenciler ve 6gretmenler) ile farkli arastirmalar yapilabilir.
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